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Abstract 
 

This article examines al-Ghazālī’s concept of sa‘ādah in Kīmiyā’ al-Sa‘ādah and 
reconstructs it as a normative framework for contemporary Islamic education. The 
study responds to modern educational orientations that increasingly emphasize 
instrumental, utilitarian, academic, and economic achievement, often at the expense 
of moral formation, spiritual cultivation, and students’ sense of meaning. 
Methodologically, this study employed a Systematic Literature Review combined 
with textual-hermeneutic analysis. The review followed PRISMA 2020 procedures, 
including database searching, duplicate removal, title and abstract screening, full-
text eligibility assessment, inclusion and exclusion criteria, quality appraisal, and 
thematic synthesis. The primary source was the 2022 edition of Kīmiyā’ al-Sa‘ādah, 
while the secondary sources consisted of peer-reviewed studies and scholarly 
works on sa‘ādah, al-qalb, ma‘rifat Allāh, the integration of ‘ilm and ‘amal, 
mujāhadah, riyāḍah, tazkiyat al-nafs, the role of the murabbī, and contemporary 
Islamic education. The findings reveal four major themes: sa‘ādah as the teleological 
aim of education grounded in the perfection of the heart through ma‘rifat Allāh; the 
integration of knowledge, action, and spiritual striving; the moderation of anger, 
desire, and knowledge as the basis of virtue formation; and the role of tazkiyah, 
riyāḍah, and the murabbī in self-formation. The study concludes that al-Ghazālī 
offers a coherent conceptual basis for reorienting Islamic education toward holistic 
ethical, spiritual, and intellectual development. 
 

Keywords: Al-Ghazālī; Sa‘ādah; Islamic Education; Systematic Literature Review; 
Moral-Spiritual Formation. 

Abstrak 
 

Artikel ini mengkaji konsep sa‘ādah dalam Kīmiyā’ al-Sa‘ādah karya al-Ghazālī dan 
merekonstruksinya sebagai kerangka normatif bagi pendidikan Islam kontemporer. 
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Kajian ini merespons orientasi pendidikan modern yang semakin menekankan 
capaian instrumental, utilitarian, akademik, dan ekonomi, yang sering kali 
mengabaikan pembentukan moral, pengembangan spiritual, dan pemaknaan hidup 
peserta didik. Secara metodologis, penelitian ini menggunakan Systematic Literature 
Review yang dipadukan dengan analisis tekstual-hermeneutik. Tinjauan literatur 
mengikuti prosedur PRISMA 2020, yang mencakup penelusuran database, 
penghapusan duplikasi, penyaringan judul dan abstrak, penilaian kelayakan teks 
penuh, kriteria inklusi dan eksklusi, penilaian kualitas, serta sintesis tematik. Sumber 
primer penelitian ini adalah Kīmiyā’ al-Sa‘ādah edisi 2022, sedangkan sumber 
sekunder terdiri atas artikel peer-reviewed dan karya ilmiah yang membahas sa‘ādah, 
al-qalb, ma‘rifat Allāh, integrasi ‘ilm dan ‘amal, mujāhadah, riyāḍah, tazkiyat al-nafs, 
peran murabbī, dan pendidikan Islam kontemporer. Temuan penelitian menunjukkan 
empat tema utama: sa‘ādah sebagai tujuan teleologis pendidikan yang berlandaskan 
penyempurnaan hati melalui ma‘rifat Allāh; integrasi pengetahuan, tindakan, dan 
perjuangan spiritual; moderasi amarah, hasrat, dan pengetahuan sebagai dasar 
pembentukan kebajikan; serta peran tazkiyah, riyāḍah, dan murabbī dalam 
pembentukan diri. Studi ini menyimpulkan bahwa al-Ghazālī menawarkan dasar 
konseptual yang koheren untuk mereorientasi pendidikan Islam menuju 
pengembangan etis, spiritual, dan intelektual secara holistik. 
 
Kata Kunci: Al-Ghazālī; Sa‘ādah; Pendidikan Islam; Systematic Literature Review; 

Pembentukan Moral-Spiritual. 
 

INTRODUCTION 

Scholars have highlighted the dominance of instrumental, utilitarian, and 

commercial paradigms that orient education toward credentials, employment, and 

economic productivity while neglecting holistic human development (Osberg & 

Biesta, 2020). This tendency has marginalized the moral, spiritual, and existential 

dimensions of education, raising serious concerns about students’ well-being, sense 

of meaning, and inner fulfillment (Hossain et al., 2023). Reports indicate that 

approximately 3,800 bullying cases have been recorded in educational settings, with 

nearly half occurring in schools and pesantren (Elaine, 2026). Recent studies also 

report that, alongside the rapid growth of student enrolment and scientific output 

in Indonesian higher education, the number of students experiencing poor mental 

well-being has increased (Kotera et al., 2022). Consistent with findings from other 

countries, the mental well-being of university students in Indonesia has become a 

serious concern: 37% to 53% of undergraduate students report high levels of stress, 

25% experience depression, and 51% report anxiety. High levels of loneliness have 

also been reported among Indonesian university students (Ekawati et al., 2025). 

From a global perspective, contemporary discourse increasingly frames 

happiness in worldly and temporally oriented terms (Joshanloo & Weijers, 2024). 
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These tendencies have renewed scholarly interest in happiness and in broader 

questions of human well-being and flourishing. In most cases, such discussions are 

framed within secular and psychological perspectives, although they may also 

intersect with religious worldviews and ethical visions (Zambelli et al., 2025). 

Islamic education has historically understood education as a transformative process 

aimed at forming morally responsible, spiritually grounded, and ethically cultivated 

individuals, and thus possesses a rich intellectual heritage capable of responding to 

these contemporary challenges (Briliant & Mustofa, 2025). Among the classical 

works that articulate a holistic vision of human development, al-Ghazālī’s Kīmiyā’ al-

Sa‘ādah occupies a significant place by positioning sa‘ādah (happiness) at the center 

of ethical and spiritual formation, thereby offering a strong foundation for 

rethinking the aims and orientation of contemporary Islamic education (Bintar 

Asror Syaffutra et al., 2025). 

Although al-Ghazālī’s intellectual legacy has received increasing scholarly 

attention, Kīmiyā’ al-Sa‘ādah has largely been examined within the domains of 

Sufism, Islamic ethics, and moral philosophy rather than being systematically 

explored as a foundational source for educational theory and practice (Husni et al., 

2025). Existing studies tend to emphasize its spiritual and ethical teachings at the 

individual level, while paying insufficient attention to their pedagogical implications 

for the aims, processes, and outcomes of education (Soleh, 2024). Consequently, 

contemporary scholarship in Islamic education still lacks a coherent and integrated 

framework that explicitly conceptualizes happiness (sa‘ādah) as an educational aim 

grounded in Islamic epistemology (Husaen & Negara, 2026). This gap is further 

exacerbated by the growing reliance on imported models of well-being and 

character education, which are often misaligned with the normative purposes and 

anthropological assumptions of Islamic education(Alhail et al., 2025). As a result, an 

unresolved tension persists between the rich moral-spiritual vision embedded in 

classical Islamic texts and the conceptual foundations underlying contemporary 

Islamic educational discourse (Muhammad et al., 2022). 

In response to these challenges, this study aims to critically examine al-

Ghazālī’s Kīmiyā’ al-Sa‘ādah, with particular attention to its relevance for 

contemporary Islamic education. More specifically, the study seeks to analyze the 

conceptualization of happiness (sa‘ādah) articulated in the text and to identify the 

core educational values and pedagogical principles embedded in al-Ghazālī’s ethical 

and spiritual discourse. Furthermore, this study endeavors to reconstruct these 

insights into a coherent conceptual framework that places happiness as a central 

educational goal, thereby offering a normative yet analytically grounded model for 

Islamic education (Jalaldeen & Al-Hidabi, 2025). Through this approach, the study 
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aspires to contribute to the refinement of the aims and orientation of Islamic 

education by providing a theoretically informed framework that holistically 

integrates moral, spiritual, and educational dimensions (Saepudin, 2024). 

A review of the existing scholarship reveals a clear gap between studies on al-

Ghazālī’s Kīmiyā’ al-Sa‘ādah and contemporary discourse in Islamic education (Arif 

et al., 2024). Recent scholarship on Kīmiyā’ al-Sa‘ādah has predominantly focused 

on textual, ethical, and spiritual interpretation, with only limited attention to its 

systematic educational implications (Muhammad Afada Rifqiya & Abdullah 

Hosseinieskandian, 2024). On the other hand, studies in Islamic education 

increasingly address themes such as character formation, moral education, and 

student well-being, yet many of these studies are framed through modern 

educational or psychological approaches and do not always explicitly engage 

classical Islamic epistemology (Syafii & Azhari, 2025). Consequently, integrative 

research that bridges classical Islamic ethical texts and contemporary educational 

theory remains limited, particularly in articulating happiness (sa‘ādah) as a clearly 

defined educational aim (Azzahra et al., 2025). This gap underscores the need for a 

conceptual study that not only revisits al-Ghazālī’s thought but also reconstructs it 

within a coherent framework capable of informing the aims and orientation of 

contemporary Islamic education. 

To address this gap, the present study applies a Systematic Literature Review 

combined with textual-hermeneutic analysis. This methodological choice is 

important because previous studies on al-Ghazālī’s Kīmiyā’ al-Sa‘ādah often rely on 

descriptive textual exposition, while studies on Islamic education and well-being 

frequently adopt modern psychological frameworks without systematic 

engagement with classical Islamic epistemology. By using PRISMA 2020 procedures, 

this study maps recent scholarship in a transparent and replicable manner, 

identifies dominant themes and limitations in existing research, and integrates them 

with a close reading of Kīmiyā’ al-Sa‘ādah. Therefore, this study aims to analyze al-

Ghazālī’s concept of sa‘ādah, identify its educational values and pedagogical 

principles, and reconstruct it as a normative framework for contemporary Islamic 

education. The novelty of this study lies in repositioning Kīmiyā’ al-Sa‘ādah not 

merely as a work of Sufism or moral philosophy, but as a systematic source of 

educational theory that clarifies the aims, processes, and formative orientation of 

Islamic education. 

 

RESEARCH METHODS 

This study employed a Systematic Literature Review (SLR) combined with 

textual-hermeneutic and conceptual synthesis. The SLR was used to identify, screen, 
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appraise, and synthesize recent scholarship on al-Ghazālī, sa‘ādah, moral-spiritual 

formation, and contemporary Islamic education (Abdalla, 2025; Jalaldeen & Al-

Hidabi, 2025; Jenuri et al., 2025; Muhammad Afada Rifqiya & Abdullah 

Hosseinieskandian, 2024; Soleh, 2022, 2024). Textual-hermeneutic analysis was 

used to interpret the primary text, namely al-Ghazālī’s Kīmiyā’ al-Sa‘ādah (Jalaldeen 

& Al-Hidabi, 2025; Muhammad Afada Rifqiya & Abdullah Hosseinieskandian, 2024). 

Conceptual synthesis was then used to reconstruct the concept of sa‘ādah as a 

normative framework for contemporary Islamic education (Jaakkola, 2020; Sahin, 

2018). This design was selected because the study does not merely summarize prior 

studies, but develops a theoretically grounded reconstruction from a classical 

Islamic text and contemporary educational literature (Abdalla, 2025; Jaakkola, 

2020; Jalaldeen & Al-Hidabi, 2025; Jenuri et al., 2025; Snyder, 2019; Thomas & 

Harden, 2008). 

The review was reported according to PRISMA 2020 to ensure transparency 

in the identification, screening, eligibility assessment, and inclusion of sources 

(Page, Mckenzie, et al., 2021; Page, Moher, et al., 2021). The SLR procedure was also 

informed by methodological literature on systematic review design, literature 

review as a research methodology, thematic analysis, thematic synthesis, and 

conceptual article development (Braun & Clarke, 2006; Gough et al., 2017; Jaakkola, 

2020; Snyder, 2019; Thomas & Harden, 2008; Xiao & Watson, 2019). The review 

protocol was prepared before the screening process and contained the research 

questions, databases, search strings, eligibility criteria, screening procedure, data 

extraction categories, appraisal criteria, and synthesis strategy. The protocol was 

not registered in PROSPERO because this study is a conceptual and humanities-

oriented review rather than a clinical or health intervention review.The review was 

guided by three research questions. First, how has recent scholarship 

conceptualized al-Ghazālī’s sa‘ādah in relation to happiness, moral formation, 

spiritual discipline, and Islamic educational thought? Second, what educational 

values and pedagogical principles can be extracted from the selected literature and 

from Kīmiyā’ al-Sa‘ādah? Third, how can sa‘ādah be reconstructed as a normative 

framework for contemporary Islamic education? 

The primary source was the 2022 edition of al-Ghazālī’s Kīmiyā’ al-Sa‘ādah 

published by Maktabah Bilhill. This text was not counted as an included study in the 

PRISMA flow because it functioned as the primary object of textual interpretation. 

The SLR corpus consisted of secondary literature published from January 2016 to 

June 2026. This time frame was selected to capture recent developments in Islamic 

education, moral-spiritual education, student well-being, educational flourishing, 

and contemporary studies on al-Ghazālī. 
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The literature search was conducted on 26 June 2026 through Scopus, Web of 

Science, ERIC, DOAJ, Crossref, and Google Scholar. Scopus was treated as the primary 

database because of its broad coverage of peer-reviewed international journals. 

Web of Science and ERIC were used to strengthen coverage in education and the 

humanities. DOAJ was used to identify open-access peer-reviewed journals, while 

Crossref was used to verify DOI metadata. Google Scholar was used only as a 

supplementary source and was limited to the first 300 results sorted by relevance. 

Additional records were identified through backward and forward citation tracking 

from key articles and through direct searches on relevant publisher and journal 

websites. 

Table 1. Sources of Records Identified in the Initial Search 
Source Search Coverage Records 

Identified 
Scopus peer-reviewed records indexed in 

Scopus 
386 

Web of Science Peer-reviewed journal articles and 
reviews 

154 

ERIC Education-related journal articles 
and reports 

87 

DOAJ Open-access peer-reviewed 
journals 

171 

Crossref DOI-based metadata verification 138 
Google Scholar First 300 results sorted by 

relevance 
300 

Citation tracking Backward and forward citation 
searching 

41 

Publisher and journal 
websites 

Manual search of relevant journals 21 

Total Database and other sources 1,298 

 

The inclusion criteria were as follows: peer-reviewed journal articles, review 

articles, academic books, and book chapters that discussed al-Ghazālī, Kīmiyā’ al-

Sa‘ādah, sa‘ādah, Islamic happiness, tazkiyat al-nafs, riyāḍah, mujāhadah, murabbī, 

Islamic educational philosophy, moral-spiritual education, student well-being, or 

educational flourishing; publications issued between January 2016 and June 2026; 

sources written in English, Indonesian, Malay, or Arabic; and full-text documents 

accessible for analysis. The exclusion criteria were duplicate records, non-scholarly 

web materials, popular essays, editorials, book reviews, sources outside the 

publication window, sources that mentioned al-Ghazālī only incidentally, studies 

unrelated to education or moral-spiritual formation, and sources without accessible 

full text. 
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Table 2. Inclusion and Exclusion Criteria 

Criterion Included Excluded 

Publication type 
Peer-reviewed articles, review 
articles, academic books, book 

chapters 

Popular articles, editorials, 
book reviews, blog posts, non-

scholarly web materials 

Publication period January 2016 to June 2026 

Publications outside the time 
frame, except primary classical 

text and methodological 
authorities 

Language English, Indonesian, Malay, Arabic 
Sources in languages not 

accessible to the researcher 

Thematic relevance 

Al-Ghazālī, sa‘ādah, Islamic 
education, moral-spiritual 

formation, tazkiyah, riyāḍah, 
mujāhadah, murabbī, flourishing 

Sources unrelated to the 
research questions 

Accessibility Full text available Full text unavailable 

Academic quality 
Clear scholarly argument, method, 

source base, or conceptual 
contribution 

Weakly documented, repetitive, 
or non-academic materials 

 

The selection process followed four PRISMA 2020 stages. In the identification 

stage, 1,298 records were identified from databases and other sources. Before 

screening, 312 duplicate records were removed, and 104 records were removed 

because they were outside the publication period, did not meet the document type 

criteria, or lacked basic bibliographic information. In the screening stage, 882 

records were screened by title and abstract. A total of 738 records were excluded 

because they were not relevant to al-Ghazālī, sa‘ādah, Islamic education, moral-

spiritual formation, or contemporary educational aims. In the eligibility stage, 144 

reports were sought for retrieval. Nine full texts could not be retrieved. The 

remaining 135 full-text reports were assessed for eligibility. A total of 93 reports 

were excluded for specific reasons. In the inclusion stage, 42 studies were included 

in the final thematic synthesis. These 42 studies were analyzed together with the 

primary text of Kīmiyā’ al-Sa‘ādah. The 42 included studies refer only to the sources 

that entered the final thematic synthesis. The primary text, methodological 

references, and contextual sources used to frame the introduction and research 

design were cited in the manuscript but were not counted as included studies in the 

PRISMA flow. 
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Table 3. PRISMA 2020 Selection Process 

PRISMA Stage Description Number 

Identification Records identified from databases 1,236 

Identification 
Records identified from citation tracking and journal or 
publisher websites 

62 

Identification Total records identified 1,298 

Before 
screening 

Duplicate records removed 312 

Before 
screening 

Records removed because of date, document type, or 
incomplete metadata 

104 

Screening Records screened by title and abstract 882 

Screening Records excluded after title and abstract screening 738 

Eligibility Reports sought for retrieval 144 

Eligibility Reports not retrieved 9 

Eligibility Full-text reports assessed for eligibility 135 

Eligibility Full-text reports excluded with reasons 93 

Included Studies included in final thematic synthesis 42 

Included Primary text analyzed separately 1 

 

Table 4. Reasons for Full-Text Exclusion 

Reason for Exclusion Number 

The study discussed al-Ghazālī generally but did not address sa‘ādah, 
happiness, or moral-spiritual formation 

28 

The study was not connected to Islamic education, educational 
philosophy, or pedagogy 

22 

The study focused only on secular psychology or general well-being 
without normative or educational relevance 

14 

The study had weak academic quality or insufficient methodological 
transparency 

11 

The study did not add a clear conceptual contribution to the synthesis 10 

The content overlapped substantially with another included source 8 

Total excluded full-text reports 93 
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Figure 1. PRISMA 2020 Flow Diagram for the Systematic Literature Review on the 
Reconstruction of Al-Ghazālī’s Concept of Sa‘ādah as a Normative Framework for 

Contemporary Islamic Education 
 

Data extraction was conducted using a structured extraction matrix. The 

matrix recorded author, year, title, publication type, database source, DOI or URL, 

research focus, methodological approach, key concepts, findings, relevance to 

sa‘ādah, relevance to Islamic education, and contribution to the conceptual 

reconstruction. The extraction process focused not only on bibliographic 

information, but also on conceptual relationships among happiness, the heart, 
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knowledge, action, purification, moral discipline, teacher guidance, and educational 

purpose. 

The quality appraisal process was adjusted to the nature of the included 

sources. Empirical studies were appraised using criteria adapted from the Mixed 

Methods Appraisal Tool, especially clarity of research questions, appropriateness of 

design, adequacy of data sources, transparency of analysis, and coherence between 

findings and conclusions (Hong et al., 2018). Conceptual and theoretical articles 

were appraised based on conceptual clarity, use of primary or authoritative sources, 

analytical coherence, originality, relevance to the research questions, and 

contribution to educational theory (Jaakkola, 2020). Studies were not excluded 

solely because they used different research designs. They were excluded only when 

they lacked sufficient relevance, credibility, or conceptual contribution to the 

review. 

The analysis used thematic synthesis and textual-hermeneutic interpretation. 

Thematic synthesis was conducted through repeated reading of selected studies, 

initial coding, grouping of codes, development of descriptive themes, refinement of 

analytical themes, and integration of themes into a conceptual framework (Braun & 

Clarke, 2006; Thomas & Harden, 2008). The coding process was both deductive and 

inductive. Deductive coding was guided by key concepts in Kīmiyā’ al-Sa‘ādah, 

including sa‘ādah, al-qalb, ma‘rifat Allāh, ‘ilm, ‘amal, mujāhadah, riyāḍah, tazkiyat al-

nafs, and murabbī. Inductive coding was used to capture concepts emerging from 

contemporary literature, such as holistic education, student well-being, flourishing, 

moral education, spiritual development, self-regulation, and character formation. 

The final synthesis generated four analytical themes. The first theme was 

sa‘ādah as the teleological aim of Islamic education. The second theme was the 

integration of ‘ilm, ‘amal, and mujāhadah as a transformative educational process. 

The third theme was the moderation of anger, desire, and knowledge as the basis of 

virtue formation. The fourth theme was tazkiyah, riyāḍah, and the role of the 

murabbī as mechanisms of moral-spiritual formation. These themes were then 

interpreted through the primary text of Kīmiyā’ al-Sa‘ādah and reconstructed into a 

normative framework for contemporary Islamic education. 

Trustworthiness was strengthened through transparent documentation of the 

search process, explicit inclusion and exclusion criteria, structured data extraction, 

quality appraisal, and an audit trail of screening decisions. To reduce selection bias 

in a single-author review, screening and coding were conducted in two rounds using 

the same criteria. Ambiguous records were reassessed through full-text reading 

before final inclusion or exclusion. The consistency of the themes was checked by 

comparing the extracted data, the Arabic textual evidence from Kīmiyā’ al-Sa‘ādah, 
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and contemporary educational literature. Since the study relied exclusively on 

published documents and did not involve human participants, formal ethical 

approval was not required. 

 

RESULTS AND DISCUSSION 

Results 

The thematic synthesis of the selected literature, combined with textual-

hermeneutic analysis of al-Ghazālī’s Kīmiyā’ al-Sa‘ādah, generated four major 

themes concerning the reconstruction of sa‘ādah as a normative framework for 

contemporary Islamic education . These themes are: (1) sa‘ādah as the teleological 

aim of Islamic education (Soleh, 2022, 2024), (2) the integration of ‘ilm, ‘amal, and 

mujāhadah as a transformative educational process (Hasib & Khasanah, 2025), (3) 

the moderation of anger, desire, and knowledge as the basis of virtue formation 

(Arroisi & Hanifi, 2025) and (4) tazkiyah, riyāḍah, and the role of the murabbī as 

mechanisms of moral-spiritual formation (Hafidz Khusnadin & Shihab, 2025). These 

themes provide the analytical structure for presenting the findings and discussing 

their implications for contemporary Islamic education. 

The first theme identifies sa‘ādah as the ultimate telos of human existence and 

as the normative aim of education rooted in the heart (al-qalb). In al-Ghazālī’s 

framework, the heart is not merely the locus of feeling, but the center of human 

formation and the organ created for the affairs of the hereafter (Bintar Asror 

Syaffutra et al., 2025). 

The first theme identifies sa‘ādah as the ultimate telos of human existence and 

as the normative aim of education rooted in the heart (al-qalb). In al-Ghazālī’s 

framework, the heart is not merely the locus of feeling, but the center of human 

formation and the organ created for the affairs of the hereafter (Layalia, 2025). Its 

true happiness lies in ma‘rifat Allāh (knowledge of God), as clearly stated in the 

following passages: 

 "والقلب مخلوق لعمل الآخرة طلبا لسعادته، وسعادته معرفة ربه عز وجل”...
Translation: “The heart was created for the work of the hereafter in 
seeking its happiness, and its happiness lies in knowing its Lord, the Mighty 
and Exalted.” 

 

He further states: 

 "إن اللذة والسعادة لابن آدم معرفة الله سبحانه وتعالى."
Translation: “The delight and happiness of the children of Adam are in 
knowing Allah, Glorified and Exalted is He.” 
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These passages are foundational because he establishes sa‘ādah not as 

affective satisfaction, but as the teleological fulfillment of the heart through ma‘rifat 

Allāh. This point has significant educational implications. If the true happiness of the 

human being lies in the proper perfection of the heart, then education cannot be 

limited to the cultivation of skills, information, or social competence alone (Martela, 

2024). It must also direct the learner toward inner formation, moral purification, 

and spiritual orientation. In this respect, al-Ghazālī offers an important alternative 

to dominant educational paradigms that define success in primarily instrumental 

terms (Kristjánsson & VanderWeele, 2025). His view repositions education within a 

teleological framework: education is valuable not only because it enables worldly 

achievement, but because it orients the human person toward ultimate fulfillment 

(D’Olimpio & De Ruyter, 2025). This teleological perspective is precisely what is 

often absent from modern discussions of educational success. 

The second theme concerns the inseparability of knowledge, action, and 

moral-spiritual transformation. In al-Ghazālī’s framework, the heart is not merely 

an emotional center but the locus of perception, discernment, and moral-spiritual 

becoming (Hariyanto et al., 2025). Thus, knowledge is not treated as detached 

cognition (Hasib & Khasanah, 2025). It is meaningful only when it transforms the 

self and directs it toward right orientation. 

This is evident in al-Ghazālī’s discussion of mujāhadah, in which he emphasizes 

that genuine guidance is inseparable from disciplined striving:  

لأن الدين هو المجاهدة، والمعرفة علامة الهداية كما قال سبحانه وتعال: )وَالَّذينَ جاهَدوا فينا “
هُم سُبُ لَنا(. ومن لم يجتهد حق اجتهاده لم يجز أن يتحدث معه في معرفة حقيقة الروح.  لنََهدِيَ ن َّ

لم العسكر  يعرف  لم  إذا  الإنسان  لأن  القلب؛  عسكر  تعرف  أن  المجاهدة  أس  له   وأول  يصح 
 ”.الجهاد

Translation: “For religion is mujāhadah, and ma‘rifah is a sign of guidance, 
as He, the Exalted, has said: ‘And those who strive for Us—We will surely 
guide them to Our ways.’ Whoever does not strive with the striving that is 
due cannot properly be spoken to about the true reality of the spirit. The 
first foundation of mujāhadah is to know the forces of the heart; for if a 
person does not know these forces, his striving cannot be sound.” 

 

This passage indicates that true knowledge is inseparable from disciplined 

striving. Knowledge here functions not merely as cognition, but as guidance that 

directs action and shapes the soul (Ghazali et al., 2025). 
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The third theme shows that sa‘ādah depends on the disciplined balance of 

three inner faculties: anger, desire, and knowledge (Arroisi & Hanifi, 2025).  

He writes: 

تمام السعادة مبني على ثلاثة أشياء: قوة الغضب، قوة الشهوة، قوة العلم … فإذا توسطت “
 ”القوتان بإشارة قوة العلم دل على طريق الهداية

Translation: “Perfect happiness is built upon three things: the faculty of 
anger, the faculty of desire, and the faculty of knowledge. If the first two 
faculties are maintained in moderation under the guidance of the faculty 
of knowledge, this indicates the path of guidance.” 

 

This formulation shows that happiness is attained when anger and desire are 

moderated under the guidance of knowledge (van den Bekerom et al., 2025). In this 

framework, quwwat al-‘ilm serves as the regulating and normative faculty that 

enables the emergence of stable virtues (Yahya et al., 2025). 

He then explains that when anger and desire are moderated under the 

guidance of knowledge, the path of guidance becomes possible (Arroisi & Hanifi, 

2025). This is a crucial insight because it demonstrates that al-Ghazālī’s educational 

vision rests on a sophisticated moral psychology. 

For contemporary Islamic education, this framework is especially valuable 

because it offers a richer model of moral formation than approaches that focus 

exclusively on behavior. Moral education, in al-Ghazālī’s sense, is not reducible to 

outward compliance (Hafidz Khusnadin & Shihab, 2025). It concerns the internal 

balance of the soul, from which stable virtues emerge. Wisdom, patience, courage, 

chastity, and contentment are not isolated moral lessons; they are the fruit of a 

rightly ordered inner life (Rahmawati & Ikhwan, 2025). 

This also suggests that educational reform in Islamic institutions should move 

beyond moral exhortation alone. Learners must be helped to understand how anger, 

desire, thought, and intention operate within the self (Jenuri et al., 2025). In this 

sense, ethical education requires a pedagogy of self-knowledge. 

The fourth theme identifies tazkiyah, riyāḍah, and guidance by a murabbī as 

formative mechanisms for attaining sa‘ādah (Syafii & Azhari, 2025). Al-Ghazālī 

emphasizes that desire and anger are not to be abolished, but disciplined and 

redirected: 
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وتخلص نفسك من قيد الشهوة والغضب، وتعلم أن هذه الصفات لأي شيء ركبت فيك؛ “
فما خلقها الله تعالى لتكون أسيرها، ولكن خلقها حتى تكون أسرك، وتسخرها للسفر الذي 

 ”.قدامك، وتجعل إحداها مركبك، والأخرى سلاحك؛ حتى تصيد بها سعادتك
Translation: “Free your soul from the shackles of desire and anger, and 
understand for what purpose these traits were placed within you. Allah 
Most High did not create them so that you would become their captive; 
rather, He created them so that they would become your captives, enabling 
you to harness them for the journey that lies ahead of you, making one of 
them your mount and the other your weapon—so that through them you 
may attain your happiness.” 

 

Al-Ghazālī also describes the heart as a mirror that reflects higher realities 

when purified from worldly attachments: 

وتحتاج أن تعرف في ضمن ذلك أن القلب مثل المرآة، واللوح المحفوظ مثل المرآة أيضا؛ لأن “
الأخرى،  في  إحداهما  في  ما  صور  حلت  أخرى  بمرآة  المرآة  قابلت  وإذا  موجود،  صورة كل  فيه 
وكذلك تظهر صور ما في اللوح المحفوظ إلى القلب إذا كان فارغا من شهوات الدنيا، فإن كان 

 .”ا كان عالم الملكوت محجوبا عنهمشغولا به 
Translation: “Alongside this, you need to understand that the heart is like 
a mirror, and the Preserved Tablet is also like a mirror, for it contains the 
image of everything that exists. When one mirror is set before another, the 
image in one is impressed upon the other. In the same way, the images 
contained in the Preserved Tablet appear in the heart when it is empty of 
worldly desires. But if the heart is occupied by them, then the unseen 
realm—the angelic kingdom—is veiled from it.” 

 

In addition, al-Ghazālī stresses that this path cannot be fully attained through 

verbal instruction alone: 

 …”تنفتح باليقظة لمن أخلص الجهاد والرياضة”…
Translation: “Through wakeful awareness, it opens to those who are 
sincere in spiritual striving and discipline.” 
 

 …“ وهذه الطريق لا تفهم إلا بالتجربة، وإن لم تحصل بالذوق لم تحصل بالتعليم”...
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Translation: “This path cannot be understood except through experience; 
if it is not attained through direct taste, it cannot be attained through 
instruction.” 

 

These findings indicate that the attainment of sa‘ādah requires self-

purification, disciplined training, and experiential knowledge (Zahir & Qoronfleh, 

2025). The text further highlights the importance of a guiding educator, as reflected 

in al-Ghazālī’s analogy of iron that must be cleansed, polished, or reforged in order 

to become a mirror, and in his explicit call for the seeker to find a mature and 

knowledgeable shaykh. Accordingly, the educator appears not merely as an 

instructor, but as a murabbī who supports the learner’s moral-spiritual formation 

(Iskandar et al., 2025). 

 

Discussion 

Sa‘ādah as the Teleological Aim of Islamic Education 

The first finding confirms that al-Ghazālī’s Kīmiyā’ al-Sa‘ādah offers a coherent 

teleological conception of education in which sa‘ādah serves as the highest aim of 

human and educational development (Hariadi et al., 2023). This is important 

because it departs from dominant contemporary educational models that define 

success primarily in terms of academic performance, employability, and economic 

productivity (Habiburrahman et al., 2025). This argument is consistent with recent 

debates in educational philosophy that place flourishing and well-being at the center 

of educational aims, while also showing that Islamic education requires a distinct 

normative foundation that is not reducible to secular accounts of flourishing (Curren 

et al., 2024; D’Olimpio & De Ruyter, 2025; Kristjánsson & VanderWeele, 2025; 

Martela, 2024). In al-Ghazālī’s framework, happiness is not psychological 

satisfaction alone, but an enduring and normative condition rooted in the heart and 

fulfilled through ma‘rifat Allāh(Iskandar, 2024). This interpretation strengthens the 

view that Islamic education is fundamentally oriented toward holistic human 

formation rather than merely instrumental achievement (Hidayat et al., 2025). It 

also extends earlier scholarship by demonstrating that Kīmiyā’ al-Sa‘ādah may be 

read not only as a spiritual or ethical text, but also as a systematic source of 

educational theory.  

 

The Integration of ‘Ilm, ‘Amal, and Mujāhadah as Transformative Education 

The second finding shows that the relationship between ‘ilm, ‘amal, and 

mujāhadah is central to al-Ghazālī’s educational vision. Knowledge is not reduced to 

abstract cognition, and action is not treated as a secondary application of theory. 
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This finding is also supported by recent studies on Islamic education that emphasize 

the need to reconnect knowledge acquisition with spiritual formation, moral 

responsibility, and the development of the learner as a whole person (Abdalla, 2025; 

Jenuri et al., 2025; Sahin, 2018). Rather, the two are integrated within a 

transformative process of moral-spiritual striving. This finding supports classical 

Islamic conceptions of education in which knowing and doing are inseparable 

(Luthfiyyah, 2025). It also offers a more precise framework for contemporary 

discussions of Islamic moral and character education (Maulida et al., 2025). In this 

regard, the purpose of knowledge is not simply intellectual mastery or outward 

conformity, but the disciplined formation of the self in pursuit of sa‘ādah (Sulisno, 

2025). This gives the educational process a clear spiritual and ethical direction. 

 

Inner Balance and the Formation of Virtue 

The third finding highlights al-Ghazālī’s triadic structure of the soul: anger, 

desire, and knowledge (Nurfitroh et al., 2025). This framework is pedagogically 

significant because it shows that education is not merely the transmission of 

content, but the cultivation of internal balance under the guidance of quwwat al-‘ilm. 

When anger and desire are regulated proportionately, virtues such as wisdom, 

patience, courage, chastity, and contentment emerge as stable dispositions(Kim et 

al., 2024). When they are left unregulated, moral excess or deficiency follows (Lubis, 

2025). This insight is highly relevant to contemporary Islamic education because it 

provides a more integrated moral psychology than many current educational 

frameworks, which often separate cognition from virtue formation (Jia & Wu, 2025). 

Al-Ghazālī’s model suggests that ethical education should be aimed at the balance of 

the inner faculties, not merely at behavioral compliance (Syafii & Azhari, 2025). 

 

Tazkiyah, Riyāḍah, and Experiential Spiritual Learning 

The fourth finding underscores the importance of tazkiyah and riyāḍah as 

formative mechanisms in the attainment of sa‘ādah (Ali & Syahidin, 2024). Al-

Ghazālī’s treatment of the heart as a mirror implies that the quality of spiritual 

knowledge depends on the condition of the inner self(Syafii & Azhari, 2025). 

Knowledge of higher realities is not available to a heart that remains dominated by 

worldly attachments (Aprilia et al., 2024). For this reason, purification is not 

peripheral to education, but a condition of meaningful knowing. Likewise, his 

insistence that this path cannot be understood through instruction alone but 

requires tajribah and dhawq points to an experiential epistemology (Aulia et al., 

2025). This insight is especially significant in the context of contemporary 

education, where learning is often confined to content delivery and measurable 

https://ejournal.uniib.ac.id/index.php/mumtaz


 
Zainul Rhofik, M. Ramli, Muslihati & Muhammad Naufal Tsabitul Azmy  

 

MUMTAZ: Jurnal Pendidikan Agama Islam        212 

Volume 6 Number 1 (2026) 
Available online at https://ejournal.uniib.ac.id/index.php/mumtaz  

outcomes(Indriani et al., 2024). Al-Ghazālī’s framework suggests that Islamic 

education must also cultivate reflection, self-restraint, inner attentiveness, and 

disciplined spiritual practice. In this way, learning becomes not only cognitive, but 

also transformative (Mutholingah et al., 2025). 

 

The Role of the Murabbī in Contemporary Islamic Education 

Another important implication of the findings concerns the role of the 

educator. The analysis shows that, in al-Ghazālī’s thought, the path toward sa‘ādah 

requires guidance because human beings possess fiṭrah that needs refinement, 

discipline, and direction (Amir et al., 2025). The analogy of iron becoming a mirror 

illustrates that innate potential must be cultivated through tahdhīb (Muzaki et al., 

2025). Thus, the educator is not simply a transmitter of knowledge, but a murabbī 

assists learners in recognizing moral-spiritual obstacles, sustaining discipline, and 

progressing toward inner maturity (Andriya et al., 2025). This interpretation is 

consistent with broader Islamic educational traditions, yet the present study 

sharpens the point by showing that the murabbī emerges directly from al-Ghazālī’s 

teleological conception of happiness (Putri Utami Istiqomah & Rifai, 2025). If the 

aim of education is readiness for ma‘rifat Allāh, then the teacher must guide not only 

understanding, but also purification and moral formation(Amir et al., 2025). This 

has practical implications for teacher education in contemporary Islamic 

institutions, which should include ethical-spiritual competence, exemplarity, and 

the ability to guide reflective self-discipline (Lilik Noer Laili et al., 2025).  

 

Theoretical and Practical Implications for Contemporary Islamic Education 

Theoretically, this study contributes to Islamic educational philosophy by 

reconstructing sa‘ādah as a central educational aim rooted in classical Islamic 

epistemology. The proposed framework integrates four elements: the telos of 

ma‘rifat Allāh, the formative integration of ‘ilm and ‘amal, the disciplining of inner 

faculties through mujāhadah and riyāḍah, and the guiding role of the murabbī. This 

reconstruction shows that Islamic education cannot be reduced to knowledge 

transmission, character instruction, or institutional performance. It must be 

understood as a process of moral, spiritual, and intellectual formation directed 

toward the perfection of the heart. In this sense, the framework proposed in this 

study contributes to contemporary discussions of educational flourishing by 

offering an Islamic normative account of happiness that integrates the perfection of 

the heart, moral discipline, spiritual awareness, and intellectual responsibility 

(Curren et al., 2024; D’Olimpio & De Ruyter, 2025; Kristjánsson & VanderWeele, 

2025; Martela, 2024). Practically, this framework suggests that Islamic educational 
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institutions should align curriculum design, pedagogy, teacher formation, and 

assessment with the cultivation of ethical-spiritual maturity. Curriculum should 

include heart-oriented aims, pedagogy should foster internalization and reflective 

discipline, teacher education should strengthen the role of the educator as murabbī, 

and assessment should consider moral-spiritual growth alongside academic 

achievement. 

 

Limitations of the Study and Directions for Future Research 

Despite its analytical contributions, this study has several limitations. First, 

although the review followed PRISMA 2020 procedures, the final synthesis remains 

conceptual and interpretive because it aims to reconstruct a normative educational 

framework rather than test an empirical intervention. Second, the primary textual 

analysis focuses on Kīmiyā’ al-Sa‘ādah and does not offer a systematic comparison 

with al-Ghazālī’s other major works, such as Iḥyā’ ‘Ulūm al-Dīn, Mīzān al-‘Amal, or 

Ayyuhā al-Walad. Third, the proposed framework of education for sa‘ādah has not 

yet been implemented or evaluated in specific educational settings. Future research 

should examine how this framework can be operationalized in Islamic schools, 

pesantren, and higher education institutions. Comparative studies may also explore 

its relationship with contemporary theories of well-being, character education, and 

human flourishing. 

 

CONCLUSION 

This study concludes that al-Ghazālī’s Kīmiyā’ al-Sa‘ādah provides a coherent 

teleological foundation for Islamic education by positioning sa‘ādah as its highest 

aim. Through a Systematic Literature Review combined with textual-hermeneutic 

analysis, the study identified four major themes: sa‘ādah as the perfection of the 

heart through ma‘rifat Allāh; the integration of ‘ilm, ‘amal, and mujāhadah; the 

moderation of anger, desire, and knowledge as the basis of virtue formation; and the 

role of tazkiyah, riyāḍah, and the murabbī in self-formation. These findings show 

that sa‘ādah in al-Ghazālī’s thought is not temporary emotional pleasure or material 

satisfaction, but an enduring normative condition rooted in moral balance, spiritual 

awareness, and knowledge of God. Accordingly, education is not merely the 

transmission of information, but a formative process that guides learners toward 

ethical maturity, spiritual refinement, and responsible knowing. The reconstructed 

framework offers a conceptually grounded basis for reorienting contemporary 

Islamic education toward holistic ethical, spiritual, and intellectual development. 

Future studies may test this framework in Islamic schools, pesantren, and higher 
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education institutions through empirical, curriculum-based, or comparative 

research. 

 

ACKNOWLEDGMENT 

I would like to express sincere gratitude to the lecturers of Universitas Negeri 

Malang, especially Prof. Dr. M. Ramli, M.A. and Prof. Dr. Muslihati, S.Ag., M.Pd., for 

their invaluable guidance and support throughout the completion of this article. I 

also extend heartfelt appreciation to my wife for her constant support and prayers, 

and to my entire family for their encouragement and motivation. 

 

REFERENCES 

Abdalla, M. (2025). Exploring Tarbiyah in Islamic Education: A Critical Review of the 

English- and Arabic-Language Literature. Education Sciences, 15(5). 

https://doi.org/10.3390/educsci15050559 

Alhail, H., Muhladin, H., & Almedy, T. H. (2025). The PERMA + I Model as an Islamic 

Values-Based Positive Education Framework : An Ethnographic Study at Edufic. 

6(2), 219–239. https://doi.org/10.18196/ijiep.v6i2.28769 

Ali, M. M. F., & Syahidin. (2024). Implementation of the Tarekat Based Dzikrullah 

Model through Riyadhah in Islamic Religious Education Learning. Intiqad: 

Jurnal Agama Dan Pendidikan Islam, 16(2), 461–477. 

https://doi.org/10.30596/21777 

Amir, S. S., Fitrian, Z., Afifullah, A., Maimun, M., & Alrawashdeh, K. (2025). 

Revitalizing the Teacher’s Role as Murabbi through Fazlur Rahman’s Qur’anic 

Hermeneutics in Digital Pedagogy. QiST: Journal of Quran and Tafseer Studies, 

4(3), 841–862. https://doi.org/10.23917/qist.v4i3.12368 

Andriya, M., Yudistira, S., & Afandi, M. (2025). Peran Guru Sebagai Murabbi Dalam 

Perspektif Islam. EDU-RILIGIA: Jurnal Ilmu Pendidikan Islam Dan Keagamaan, 

9(1). https://doi.org/10.47006/er.v9i1.22528 

Aprilia, N. P., Surahman, C., & Sumarna, E. (2024). Konsep Tazkiyah al-Nafs dalam 

Al-Qur’an dan Implikasinya Terhadap Pendidikan Agama Islam. Jurnal 

Penelitian Ilmu-Ilmu Sosial Dan Keislaman, 10(2), 284. 

https://doi.org/10.24952/tazkir.v10.i2.13203 

Arif, M., Chapakiya, S., & Dewi, A. Y. (2024). Character Education in Indonesia Islamic 

Elementary Schools: A Systematic Literature Review (2014-2024). J-PAI: Jurnal 

https://ejournal.uniib.ac.id/index.php/mumtaz


 
Zainul Rhofik, M. Ramli, Muslihati & Muhammad Naufal Tsabitul Azmy  

 

MUMTAZ: Jurnal Pendidikan Agama Islam        215 

Volume 6 Number 1 (2026) 
Available online at https://ejournal.uniib.ac.id/index.php/mumtaz  

Pendidikan Agama Islam, 11(1), 1–20. 

https://doi.org/10.18860/jpai.v11i1.29301 

Arroisi, J., & Hanifi, H. (2025). The Balance of the Soul : AL-Ghazali ‘ s Perspective in 

Solving Existensial Issues. TIIS: Transaction on Islam, Science, and Society, 

1(October). 

https://journal.iaincurup.ac.id/index.php/AJIS/article/view/15102/3960 

Aulia, M. H., Syahidin, S., Faizin, M. N., & Ali, M. M. F. (2025). Qur’anic Tadabbur 

Models for Enhancing Students Character and Spiritual Awareness. Islamic 

Review: Jurnal Riset Dan Kajian Keislaman, 14(1), 133–156. 

https://doi.org/10.35878/islamicreview.v14i1.1497 

Azzahra, F., Barizi, A., Rosyidah, A. N., Fahmi Fadilah, & Zuhro, F. D. (2025). 

Happiness in Al-Farabi’s Thought: Implications for Islamic Educational 

Philosophy. HEUTAGOGIA: Journal of Islamic Education, 5(2), 275–289. 

https://doi.org/10.14421/hjie.2025.52-10 

Bintar Asror Syaffutra, Sudarman, & Zarkasi, A. (2025). Purifying the Soul, Healing 

the Age: The Relevance of Al-Ghazali’s Concept of Happiness in Responding to 

Contemporary Spiritual Crisis. Al-Iftah: Journal of Islamic Studies and Society, 

6(1), 52–66. https://doi.org/10.35905/aliftah.v6i1.14151 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology Using thematic 

analysis in psychology. Qualitative Research in Psychology, 3(2). 

https://doi.org/10.1191/1478088706qp063oa Published 

Briliant, A., & Mustofa, T. A. (2025). Holistic Approach in Islamic Education: the 

Integration of Spiritual Aspects in Merdeka Curriculum. Mimbar Pendidikan, 

10(2), 193–206. https://doi.org/10.17509/mimbardik.v10i2.83260 

Curren, R., Boniwell, I., Ryan, R. M., Oades, L., Brighouse, H., Unterhalter, E., 

Kristjánsson, K., Ruyter, D. de, & Macleod, C. (2024). Finding consensus on well-

being in education. Symposium on Well-Being in Education, 22(2), 117–157. 

https://doi.org/10.1177/14778785241259852 

D’Olimpio, L., & De Ruyter, D. J. (2025). Flourishing as an educational aim. Journal of 

Philosophy of Education, 59(3–4), 626–633. 

https://doi.org/10.1093/jopedu/qhaf030 

Ekawati, F. M., Kusnanto, H., Lestari, P., Vidiawati, D., Novitasari, D. A., Widyahening, 

https://ejournal.uniib.ac.id/index.php/mumtaz


 
Zainul Rhofik, M. Ramli, Muslihati & Muhammad Naufal Tsabitul Azmy  

 

MUMTAZ: Jurnal Pendidikan Agama Islam        216 

Volume 6 Number 1 (2026) 
Available online at https://ejournal.uniib.ac.id/index.php/mumtaz  

I. S., & Sanci, L. (2025). The health and wellbeing of undergraduate students in 

Indonesia: descriptive results of a survey in three public universities. Scientific 

Reports, 15(1), 1–21. https://doi.org/10.1038/s41598-025-90527-w 

Elaine, M. (2026). KPAI Ungkap Sekitar 3.800 Kasus Perundungan Sepanjang 2023, 

Hampir Separuh Terjadi di Lembaga Pendidikan. Suara Surabaya Net. 

https://www.suarasurabaya.net/kelanakota/2024/kpai-ungkap-sekitar-3-

800-kasus-perundungan-sepanjang-2023-hampir-separuh-terjadi-di-

lembaga-pendidikan/ 

Ghazali, I., Jinan, M., & Najib, F. M. (2025). Al-Ghazali’s Sufi Thought as a Foundation 

of Contemporary Islamic Spirituality: Evidence from Classical and Modern 

Islamic Discourses. AJIS: Academic Journal of Islamic Studies, 427–434. 

https://doi.org/10.29240/ajis.v10i2.15102 

Gough, D., Oliver, S., & Thomas, J. (2017). An Introduction to Systematic Reviews 

(Second Edi). SAGE Publications Ltd. 

https://doi.org/10.4135/9781036234942 

Habiburrahman, Anam, R. K., Aji, H. B., & Kurniawan, I. (2025). Implementation of 

Al-Ghazali’s Educational Perspective in Modern Islamic Educational Institution. 

Al-Ulum: Jurnal Pendidikan Islam, 6(1), 45–55. 

https://www.ejurnalilmiah.com/index.php/Al-Ulum/article/view/11957/pdf 

Hafidz Khusnadin, M., & Shihab, M. F. (2025). Al-Ghazali’s Concept of Tazkiyatun 

Nafs as a Method in Moral Education. Oasis : Jurnal Ilmiah Kajian Islam, 9(2), 

151. https://doi.org/10.24235/oasis.v9i2.19732 

Hariadi, D., Rahayu, I., Rahmawati, K. A., Ilma, L. S., & Fahmi, M. (2023). Soul 

Education in Kimiya as-Sa‘adah: Al-Ghazali’s Response to Burnout and 

Existential Emptiness. MUADDIB: Studi Kependidikan Dan Keislaman, 13(1), 16. 

https://doi.org/10.24269/muaddib.v15i1.12580 

Hariyanto, T., Qomusuddin, I. F., & Sam’un. (2025). Science, Heart, And The Senses: 

A Study Of Imam Al-Ghazali’s Thought. AL-MUJADDID:Jurnal Ilmu-Ilmu Agama, 

7(2), 111–120. https://doi.org/10.51482/almujaddid.v7i2.134 

Hasib, K., & Khasanah, N. U. (2025). The Integration of Rationality and Spirituality: 

Imam Al-Ghazali’s Experience through Ta’lim Rabbani Approach in Acquiring 

Knowledge. Afkaruna: Indonesian Interdisciplinary Journal of Islamic Studies, 

21(1), 65–83. https://doi.org/10.18196/afkaruna.v21i1.25377 

https://ejournal.uniib.ac.id/index.php/mumtaz


 
Zainul Rhofik, M. Ramli, Muslihati & Muhammad Naufal Tsabitul Azmy  

 

MUMTAZ: Jurnal Pendidikan Agama Islam        217 

Volume 6 Number 1 (2026) 
Available online at https://ejournal.uniib.ac.id/index.php/mumtaz  

Hidayat, N., Wibowo, Y. R., Salfadilah, F., & Maryam, M. R. (2025). Al-Ghazali ’ s 

thought in Islamic education philosophy : its relevance for basic education. At 

Turots: Jurnal Pendidikan Islam, 7(2), 1382–1394. 

https://doi.org/10.51468/jpi.v7i2.1180 

Hong, Q. N., Bartlett, G., Boardman, F., Cargo, M., Dagenais, P., Gagnon, M., Griffiths, 

F., Nicolau, B., Rousseau, M., Vedel, I., & Pluye, P. (2018). The Mixed Methods 

Appraisal Tool (MMAT) version 2018 for information professionals and 

researchers. Sage Journals, 34(4), 1–7. https://doi.org/10.3233/EFI-180221 

Hossain, S., O’Neill, S., & Strnadová, I. (2023). What Constitutes Student Well-Being: 

A Scoping Review Of Students’ Perspectives. In Child Indicators Research (Vol. 

16, Issue 2). Springer Netherlands. https://doi.org/10.1007/s12187-022-

09990-w 

Husaen, A., & Negara, S. (2026). The Islamic Worldview as The Epistemological 

Foundation of Islamic Educational Philosophy. Journal of Education and Ethics, 

4(1), 35–49. https://doi.org/10.18196/jiee.v4i1.129 

Husni, H., Firianto, F., Harto, K., & Astuti, M. (2025). Contemporary Islamic 

Education: Effective Strategies in Responding to Social and Cultural Challenges. 

Academia Open, 10(2). https://doi.org/10.21070/acopen.10.2025.12831 

Indriani, D., Chandra, E., Jannah, S., & Gusmaneli, G. (2024). Learning Strategies in 

Islamic Religious Education to Build Students’ Spiritual Awareness and Islamic 

Ethics. EDUCTUM: Journal Research, 3(3), 86–91. 

https://doi.org/10.56495/ejr.v3i3.586 

Iskandar, H. (2024). Understanding Al-Ghazali’s Idea of Bliss in the Book of 

Kimiya’As-Sa’adah in Its Importance to Modern Humans. International Journal 

of Contemporary Sciences (IJCS), 2(3), 173–182. 

https://doi.org/10.55927/ijcs.v2i3.8603 

Iskandar, Samsuddin, Idharudin, A. J., & Azizah, B. N. (2025). AL-QIBLAH : 

Transformasi Karakter Religius Santri melalui. AL-QIBLAH:Jurnal Studi Islam 

Dan Bahasa Arab, 4(6), 697–712. https://doi.org/10.36701/qiblah.v4i6.2699 

Jaakkola, E. (2020). Designing conceptual articles : four approaches. Springer 

Nature, 10, 18–26. https://doi.org/10.1007/s13162-020-00161-0 

Jalaldeen, J., & Al-Hidabi, D. (2025). Al-Ghazali’s Framework of Teachings 

https://ejournal.uniib.ac.id/index.php/mumtaz


 
Zainul Rhofik, M. Ramli, Muslihati & Muhammad Naufal Tsabitul Azmy  

 

MUMTAZ: Jurnal Pendidikan Agama Islam        218 

Volume 6 Number 1 (2026) 
Available online at https://ejournal.uniib.ac.id/index.php/mumtaz  

Professional Values: Analyzing The Pedagogical Principles in Islamic Education. 

Al-Burhān: Journal of Qurʾān and Sunnah Studies, 9(1), 27–46. 

https://journals.iium.edu.my/al-burhan/index.php/al-

burhan/article/view/363 

Jenuri, Faqihuddin, A., Suresman, E., Abdullah, M., & Fahrudin. (2025). Overcoming 

the spiritual emptiness of students in the modern era through the integration 

of Al-Ghazali’s human concepts in the Islamic religious education learning 

model. Cogent Education, 12(1). 

https://doi.org/10.1080/2331186X.2025.2497147 

Jia, X. F., & Wu, W. Q. (2025). The integration of psychological education and moral 

dilemmas from a value perspective. BMC Psychology, 13(1). 

https://doi.org/10.1186/s40359-025-03197-8 

Joshanloo, M., & Weijers, D. (2024). Ideal personhood through the ages: tracing the 

genealogy of the modern concepts of wellbeing. Frontiers in Psychology, 

15(November), 1–12. https://doi.org/10.3389/fpsyg.2024.1494506 

Kim, J. H., Chun, J., Kim, J., Ju, H. J., Kim, B. J., Jeong, J., & Lee, D. H. (2024). Emotion 

regulation from a virtue perspective. BMC Psychology, 12(1), 1–11. 

https://doi.org/10.1186/s40359-023-01490-y 

Kotera, Y., Lieu, J., Kirkman, A., Barnes, K., Liu, G. H. T., Jackson, J., Wilkes, J., & 

Riswani, R. (2022). Mental Wellbeing of Indonesian Students: Mean 

Comparison with UK Students and Relationships with Self-Compassion and 

Academic Engagement. Healthcare (Switzerland), 10(8). 

https://doi.org/10.3390/healthcare10081439 

Kristjánsson, K., & VanderWeele, T. J. (2025). The proper scope of education for 

flourishing. Journal of Philosophy of Education, 59(3–4), 634–650. 

https://doi.org/10.1093/jopedu/qhae056 

Layalia, S. A. (2025). Al-Ghazālī ’ s Perspective on Human Spiritual Components : 

Heart , Spirit , Soul , and Intellect Research Methods. Journal of Philosophy and 

Islamic Studies, 1(1), 40–51. https://doi.org/10.58988/jab.v4i1.291.2 

Lilik Noer Laili, Muhammad As’ad Humam, Fajar Mustakhim, & Rifqi Khairul Anam. 

(2025). Reposisi Peran Guru Sebagai Murabbi Dalam Pendidikan Islam Di Era 

Society 5.0. PESHUM : Jurnal Pendidikan, Sosial Dan Humaniora, 5(1), 1894–

1905. https://doi.org/10.56799/peshum.v5i1.13043 

https://ejournal.uniib.ac.id/index.php/mumtaz


 
Zainul Rhofik, M. Ramli, Muslihati & Muhammad Naufal Tsabitul Azmy  

 

MUMTAZ: Jurnal Pendidikan Agama Islam        219 

Volume 6 Number 1 (2026) 
Available online at https://ejournal.uniib.ac.id/index.php/mumtaz  

Lubis, R. F. (2025). Educating the Hearts of Adolescents: The Role of Islamic 

Education Psychology in Developing Emotional Intelligence. Tafkir: 

Interdisciplinary Journal of Islamic Education, 6(4), 993–1008. 

https://doi.org/10.31538/tijie.v6i4.2232 

Luthfiyyah, L. (2025). The Role of Islamic Education in Building the Moral and 

Spiritual Values of the Younger Generation. At-Takilliah: Jurnal Pendidikan Dan 

Keislaman, 02(02), 20–25. https://doi.org/10.65787/at-takillah.v3i2.640 

Martela, F. (2024). Flourishing as the central aim of education: Steps toward a 

consensus. Theory and Research in Education, 22(2), 180–188. 

https://doi.org/10.1177/14778785241258857 

Maulida, I., Prasetiya, B., Faizal, M., & Ghanib, A. (2025). Integrating Islamic Moral 

Values into Holistic Education: A Systematic Character Development Model in 

Indonesian Junior High Schools. Journal of Islamic Education Research, 6(04), 

443–458. https://doi.org/10.35719/jier.v6i4.525 

Muhammad Afada Rifqiya, & Abdullah Hosseinieskandian. (2024). Pursuing 

Happiness across Traditions: A Comparative Study of al-Ghazali in Kīmiyā’ al-

Sa‘ādah and the Japanese Concept of Ikigai. Journal of Islamic Philosophy and 

Contemporary Thought, 2(1), 63–80. 

https://doi.org/10.15642/jipct.2024.2.1.63-80 

Muhammad, R., Manja, Patriana, & Yusrain. (2022). Al-Ghazali Adab Curriculum as a 

Life Guide for The Alpha Generation. Dialogia, 20(1), 131–149. 

https://doi.org/10.21154/dialogia.v20i1.3907 

Mutholingah, S., Rodhi Zamzami, M., & Nahdiyah, N. (2025). Tazkiyah al-Nafs sebagai 

Metode Peningkatan Kesehatan Mental Peserta Didik di Era Digital. DA’WA: 

Jurnal Bimbingan Penyuluhan & Konseling Islam, 5(1), 80–94. 

https://doi.org/10.36420/dawa 

Muzaki, I. A., Nurhasan, Faizin, M., Agus Susilo Saefullah, Abdul Hakim, & Mohd.Sobri 

bin Ellias. (2025). Teachers as Murabbi: An Analysis of the Teacher’s Role in 

Character Formation from the Perspective of Islamic Educational Philosophy at 

SD Persatuan Islam Karawang. Jurnal Iqra’ : Kajian Ilmu Pendidikan, 10(2), 68–

81. https://doi.org/10.25217/ji.v10i2.6402 

Nurfitroh, F., Tihami, M. ., Hunainah, H., Bachtiar, M., Wasehudin, W., & Lugowi, R. A. 

(2025). Regulation of Emotions in the Context of Islamic Religious Education 

https://ejournal.uniib.ac.id/index.php/mumtaz


 
Zainul Rhofik, M. Ramli, Muslihati & Muhammad Naufal Tsabitul Azmy  

 

MUMTAZ: Jurnal Pendidikan Agama Islam        220 

Volume 6 Number 1 (2026) 
Available online at https://ejournal.uniib.ac.id/index.php/mumtaz  

and Modern Psychology. DIMAR: Jurnal Pendidikan Islam, 6(2), 216–227. 

https://doi.org/10.58577/dimar.v6i2.389 

Osberg, D., & Biesta, G. (2020). Beyond Curriculum: Groundwork For A Non-

Instrumental Theory Of Education. 

https://doi.org/10.1080/00131857.2020.1750362 

Page, M. J., Mckenzie, J. E., Bossuyt, P. M., Boutron, I., Hoffmann, C., Mulrow, C. D., 

Shamseer, L., Tetzlaff, J. M., Akl, E. A., Brennan, S. E., Chou, R., Glanville, J., 

Grimshaw, J. M., Hróbjartsson, A., Lalu, M. M., Li, T., Loder, E. W., Mayo-wilson, 

E., Mcdonald, S., … Moher, D. (2021). The PRISMA 2020 statement : an updated 

guideline for reporting systematic reviews Systematic reviews and Meta-

Analyses. Research Methods And Reporting. https://doi.org/10.1136/bmj.n71 

Page, M. J., Moher, D., Bossuyt, P. M., Boutron, I., Hoffmann, T. C., Mulrow, C. D., 

Shamseer, L., Tetzlaff, J. M., Akl, E. A., Brennan, S. E., Chou, R., Glanville, J., 

Grimshaw, J. M., Hróbjartsson, A., Lalu, M. M., Li, T., Loder, E. W., Mayo-wilson, 

E., Mcdonald, S., … Prisma, M. (2021). Research Methods And Reporting Prisma 

2020 explanation and elaboration : updated guidance and exemplars for 

reporting systematic reviews review findings . The Preferred. BMJ Journal. 

https://doi.org/10.1136/bmj.n160 

Putri Utami Istiqomah, & Rifai, A. (2025). Hakikat Guru dan Pendidikan Islam. 

TA’DIB: Jurnal Pendidikan Agama Islam, 3(1), 29–43. 

https://doi.org/10.69768/jt.v3i1.65 

Rahmawati, D. S., & Ikhwan, A. (2025). Implementation of Philosophical Values on 

Islamic Religious Education Learning in Pondok Darul Fikri, Indonesia. Journal 

of Islamic Education and Ethics, 3(2), 198–211. 

https://doi.org/10.18196/jiee.v3i2.95 

Saepudin, A. (2024). Holistic Islamic Education: Assessing the Impact of Integrative 

Curricula on Moral and Spiritual Development in Secondary Schools. 

International Journal of Science and Society, 6(1), 1072–1083. 

https://doi.org/10.54783/ijsoc.v6i1.1238 

Sahin, A. (2018). Critical Issues in Islamic Education Studies: Rethinking Islamic and 

Western Liberal Secular Values of Education Abdullah. Religious, 9(11). 

https://doi.org/10.3390/rel9110335 

Snyder, H. (2019). Literature review as a research methodology: An overview and 

https://ejournal.uniib.ac.id/index.php/mumtaz


 
Zainul Rhofik, M. Ramli, Muslihati & Muhammad Naufal Tsabitul Azmy  

 

MUMTAZ: Jurnal Pendidikan Agama Islam        221 

Volume 6 Number 1 (2026) 
Available online at https://ejournal.uniib.ac.id/index.php/mumtaz  

guidelines. Journal of Business Research, 104(March), 333–339. 

https://doi.org/10.1016/j.jbusres.2019.07.039 

Soleh, A. K. (2022). Al-Ghazali’s Concept of Happiness in The Alchemy of Happiness. 

Journal of Islamic Thought and Civilization, 12(2), 196–211. 

https://doi.org/10.32350/jitc.122.14 

Soleh, A. K. (2024). Al-Ghazali on The Method of Achieving Happiness. Psikoislamika: 

Jurnal Psikologi Dan Psikologi Islam, 21(1), 729–742. 

https://doi.org/10.18860/psi.v20i2.89946 

Sulisno, S. (2025). Integrating Islamic Values and Technology for Holistic Character 

Education in Indonesian Islamic Schools. Al Hikmah: Journal of Education, 6(1), 

171. https://doi.org/10.54168/ahje.v6i1.439 

Syafii, M. H., & Azhari, H. (2025). Interaction Between Spiritual Development and 

Psychological Growth: Implications for Islamic Educational Psychology in 

Islamic Students. Journal of Islamic Education and Ethics, 3(1), 29–48. 

https://doi.org/10.18196/jiee.v3i1.69 

Thomas, J., & Harden, A. (2008). Methods for the thematic synthesis of qualitative 

research in systematic reviews. BMC Medical Research Methodology, 8(45). 

https://doi.org/10.1186/1471-2288-8-45 

van den Bekerom, L., Donker, M. H., Mainhard, T., & Evers, C. (2025). Everything 

under control? Daily dynamics of self-control and emotion regulation. 

Motivation and Emotion, 49(1), 15–30. https://doi.org/10.1007/s11031-024-

10101-1 

Xiao, Y., & Watson, M. (2019). Guidance on Conducting a Systematic Literature 

Review. Sage Journals, 39(1). https://doi.org/10.1177/0739456X17723971 

Yahya, M., Putri, R. M., Putri, S. R., & Ariady, S. (2025). The Relevance of Al-Ghazali ’ 

s Thought to Modern Education : A Literature Review on Ethics , Morals , and 

Character Development. Khalaqa: Jurnal Pendidikan Dan Pembelajaran, 3(2), 

182–197. 

https://jurnal.staiyastispadang.ac.id/index.php/Khalaqa/article/view/281 

Zahir, F. R., & Qoronfleh, M. W. (2025). Traditional Islamic spiritual meditative 

practices: powerful psychotherapies for mental wellbeing. Frontiers in 

Psychology, 16(May), 1–6. https://doi.org/10.3389/fpsyg.2025.1538865 

https://ejournal.uniib.ac.id/index.php/mumtaz


 
Zainul Rhofik, M. Ramli, Muslihati & Muhammad Naufal Tsabitul Azmy  

 

MUMTAZ: Jurnal Pendidikan Agama Islam        222 

Volume 6 Number 1 (2026) 
Available online at https://ejournal.uniib.ac.id/index.php/mumtaz  

Zambelli, M., Tse, D. C. K., Cowden, R. G., Höltge, J., Johnson, B. R., Padgett, R. N., & 

VanderWeele, T. J. (2025). The psychometric network of individual flourishing 

across nationally representative samples from 22 countries. Scientific Reports, 

15(1), 1–16. https://doi.org/10.1038/s41598-025-15016-6 

 

https://ejournal.uniib.ac.id/index.php/mumtaz

